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ABSTRACT. Teaching materials are essential tools for achieving quality learning. A needs analysis 

revealed the absence of a basic chemistry textbook tailored for biology education. This research aims to 

develop a basic chemistry textbook for biology education that incorporates SETS (Science, Environment, 

Technology, and Society) and integrates Islamic values. It also aims to analyze its feasibility and practicality. 

The research method employed the 4D development model, which consists of Define, Design, Develop, and 
Disseminate. The final product validation results showed scores of 90.28% for material validation, 91.67% 

for design validation, and 92.5% for integration of Islamic values validation. Overall, the validation results 

indicated that the textbook is highly feasible for use. The practicality test, conducted through questionnaires 

distributed to students who used the product, yielded a score percentage of 85.67%, which falls into the 

“practical” category. This indicates that the textbook is practical for use in learning. In practice, this research 

provides a valuable learning resource that can support lecturers and students in connecting basic chemistry 

concepts to real-life contexts and Islamic perspectives. 

 

 

INTRODUCTION 

Teaching materials are essential components for achieving quality learning. The learning process becomes 

more structured, engaging, and enjoyable for students when supported by appropriate teaching materials. [1]. The 

availability of teaching materials is also vital for educators in maximizing the effectiveness of the learning process, 

as well as supporting students’ independence in learning and optimizing their potential [2]. However, the 

availability of basic chemistry course materials for biology education students is still minimal. 

Based on the needs analysis conducted with Biology Education students, it was found that no basic chemistry 

textbook is available specifically designed to cover the fundamental concepts of chemistry that support biology 

learning. Thus far, students have studied basic chemistry materials using textbooks and other resources intended 

for the field of chemistry or for chemistry education, whose content focuses and depth differ. In fact, the basic 

chemistry materials required by biology education students are more focused on topics that are closely related to 

living organisms and the environment [3].  

Chemistry is a science that studies the composition, structure, properties, and transformations of matter, along 

with the energy changes that accompany them [4]. Basically, chemistry, as a branch of science, is closely related 

to the environment and therefore cannot be separated from everyday life. Environmental issues are closely linked 

to society and technological development. Hence, chemistry as part of science will be more meaningful if studied 

in an integrated manner with the environment, technology, and society [5].  

The perspective of science as an integral unity with the environment, technology, and society is referred to 

as SETS (Science, Environment, Technology, and Society). Learning that incorporates SETS emphasizes the idea 

that students should understand that everything occurring in daily life is inseparable from the interconnected and 

mutually influencing aspects of science, environment, technology, and society [6]. The understanding of SETS is 

recommended by environmental experts as well as scholars of the sociology of science, who emphasize the 

integration of social norms and responsibilities into learning [7]. Basic chemistry learning incorporating SETS 

allows students to learn contextually based on real-life facts, thereby enhancing their abilities in critical thinking, 

scientific skills, and social competence [8]. 

As an Islamic higher education institution, UIN Jurai Siwo carries the mission of developing Islamic values 

in the implementation of education, research, and community service. One effort to realize this mission is to 
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integrate Islamic values not only into religious courses but also into general courses, including basic chemistry. 

Basic chemistry, which discusses the properties, systems, patterns, composition, and transformations of matter, 

inherently contains spiritual values that can enrich students’ Islamic insights [9]. Chemistry learning that 

incorporates Islamic values should ideally foster the balanced development of students across their intellectual, 

emotional, and spiritual dimensions, thereby nurturing a generation that is both faithful and knowledgeable [10]. 

Thus, developing a textbook that incorporates SETS while taking Islamic values into account is considered a 

progressive step. 

 

RESEARCH METHOD 

This study is a Research and Development (R&D), adopting the Thiagarajan and Semmel development 

model, namely the 4D model (Define, Design, Develop, Disseminate). In this research, a basic chemistry textbook 

for biology education incorporating SETS and Islamic values will be developed. The stages carried out in this 

study include: 

1. Define  

Activities at this stage involve conducting a needs analysis of the product to be developed, based on 

curriculum analysis, subject matter, and student characteristics. Subsequently, the learning objectives and 

outcomes are formulated. 

2. Design  

Activities at this stage involve designing a basic chemistry textbook for biology education incorporating 

SETS and Islamic values, in accordance with the curriculum analysis presented in the Semester Learning Plan 

(RPS), material analysis, and student characteristics. The design includes content presentation, the interconnection 

among science, environment, technology, and society, the integration of Islamic values and practices, and 

evaluation. This stage also involves designing the cover, determining the book size, and selecting colors and 

illustrations that support the material. 

3. Develop  

Activities at this stage focus on developing the textbook product based on the previously created design. The 

product developed at this stage is called Prototype 1. Experts then validate prototype 1 to ensure its feasibility 

before being tested. Expert validation consists of material validation and design validation. After validation, the 

product is revised based on the experts’ feedback and suggestions. Once declared feasible, Prototype 2 is produced 

and prepared for testing. The trial is conducted with students as users to gather feedback on the practicality of the 

developed product, followed by further revisions based on user input. If Prototype 2 meets the practicality criteria, 

the final textbook product is obtained, ready for dissemination. 

4. Disseminate  

Activities at this stage include printing, publishing, and disseminating the product developed in the previous 

stage for use by the intended users. 

The data collection techniques in this study included interviews, literature review, and questionnaires. The 

interview was conducted to gather information for a needs analysis of a basic chemistry textbook for biology 

education, incorporating SETS and Islamic values—the literature review aimed to collect references on basic 

chemistry materials. Meanwhile, the questionnaire was intended to obtain data on the product’s feasibility based 

on validation results from validation sheets, as well as practicality data from users via a practicality questionnaire.  

The results of validation and practicality testing were then analyzed to determine the percentage scores of 

validation and practicality using the following formula [11]: 

VS =
𝑉𝑎𝑙𝑖𝑑𝑎𝑡𝑖𝑜𝑛 𝑆𝑐𝑜𝑟𝑒

𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 x 100%         (1) 

 

PS =
𝑃𝑟𝑎𝑐𝑡𝑖𝑐𝑎𝑙𝑖𝑡𝑦 𝑆𝑐𝑜𝑟𝑒

𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 x 100%         (2) 

 

VS = Validation Score Percentage 

PS = Practicality Score Percentage 

After that, the percentages of the validation and practicality scores were interpreted according to the criteria in 

Table 1. 
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Table 1. Criteria for product feasibility and practicality. 

Score Percentage   Criteria Description 

90% ≤ SV ≤ 100% Very Feasible No revision needed 

80% ≤ SV < 89,9% Feasible Minor revision 

60% ≤ SV < 79,9% Less Feasible Major revision 

0% ≤ SV < 59,9% Not Feasible Cannot be used 

 

RESULTS AND DISCUSSION 

Initial Product Development 

The product developed in this study is a basic chemistry textbook for biology education, oriented toward 

SETS and integrated with Islamic values. This textbook was developed in response to the needs of lecturers and 

students for a basic chemistry textbook specifically designed for the Basic Chemistry course in the Biology 

Education Study Program, which has not yet been available. Most existing references are intended for chemistry, 

chemistry education, or chemical engineering programs, and their content does not align with the needs of biology 

education students. Learning resources play an essential role in university courses, as they are among the factors 

influencing students’ learning difficulties. The lack of accessible learning resources, either directly or indirectly, 

can significantly affect students’ learning success [12]. 

The need for a basic chemistry textbook oriented toward SETS is also evident from students’ difficulties in 

connecting the basic chemistry concepts they study with real-life contexts related to the environment, technology, 

and society, which is one of the factors contributing to the unmet learning outcomes. The development of a SETS-

oriented textbook is therefore undertaken to address this problem. Chemistry learning using the Science, 

Technology, and Society (SETS) approach has been shown to influence students’ thinking skills and scientific 

literacy [13]. Integrating SETS into learning significantly fosters environmental awareness and enhances student 

achievement [14]. The research findings also indicate that teaching materials connected to environmental contexts 

have a strong influence on enhancing awareness, a culture of responsibility, and environmental care attitudes [15], 

[16]. 

The fact that 30% of students in the Biology Education Study Program come from Islamic boarding schools 

underscores the importance of integrating Islamic values into the textbook. Research findings indicate that the use 

of teaching materials incorporating Islamic values positively influences students’ learning interest and 

achievement [17], [18]. The educational background of students from Islamic boarding schools makes them more 

inclined to learning aligned with Islamic values. Integrating science with religious values is essential to foster 

individuals with advanced knowledge and a more open mindset [19]. 

The basic chemistry textbook for biology education was developed based on the learning outcomes of the 

Basic Chemistry course for Biology Education, as stated in the Lesson Plan (RPS). The textbook was designed in 

accordance with the Ministry of Higher Education (DIKTI) guidelines, using the UNESCO standard size (15 cm 

× 23 cm), Arial font 12 pt, 1.5 line spacing, and 3 cm margins on all sides (top, right, left, and bottom).  

The content of the developed textbook includes: title page, preface, table of contents, learning outcomes, 

concept maps, material explanations, practice questions, and references. The use of concept maps in teaching 

materials can enhance the quality of learning by making it more meaningful, systematic, and comprehensive 

(Zulkarnain, 2020). In addition, the provision of structured practice questions in chemistry learning has a 

significant impact on students’ conceptual understanding [21]. 

Product Validation 

Validation is a crucial stage in research and development, as it determines the feasibility and quality of the 

product being developed. At this stage, the assessment focuses on the validity of the developed content, the 

appropriateness and relevance of the material to the aspects of SETS, the accuracy of the integration of Islamic 

values, and the attractiveness of the product design. The validation results are presented as follows. 

Content Validation 

The first round of content validation achieved a 72.2% score, placing it in the fair category. In this validation 

stage, the experts provided twelve suggestions for improvement. The first suggestion was to expand the sub-

chapters in the chapters on Chemical Bonding, Hydrocarbon Compounds, and Macronutrients. Accordingly, 

revisions were made by adding more specific sub-chapters to these sections to enable students to understand the 
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material more systematically. The second suggestion was that the course learning outcomes should be presented 

at the beginning of the textbook. In contrast, the third suggestion emphasized that learning objectives should be 

clearly stated at the beginning of each chapter. These revisions were carried out by including the course learning 

outcomes at the beginning of the textbook and the learning objectives at the beginning of each chapter, in line with 

the Guidelines for Writing Academic Textbooks, which recommend that textbooks include both learning outcomes 

and learning objectives [22]. 

The fourth suggestion was that chemical terms and foreign terminologies should be accompanied by 

explanations to avoid misinterpretation. In response, revisions were made by providing clear explanations and 

formatting foreign terms in italics. The fifth suggestion emphasized the need for relevant, up-to-date examples 

accompanied by illustrations. At the same time, the sixth suggested that process-oriented content, such as chemical 

reactions, should be supported with diagrams depicting reaction mechanisms to facilitate students’ understanding. 

The researcher revised the textbook accordingly. These revisions were grounded in research findings indicating 

that the use of challenging, meaningful, and real-life–related tasks can support the achievement of learning 

objectives [23] Moreover, learning supported by visual illustrations has been shown to enhance students’ 

understanding and learning outcomes significantly [24]. The presented images can illustrate the explained material 

more effectively [25]. The seventh suggestion was to add examples to clarify the concepts presented. This 

recommendation is consistent with the previous suggestion to include illustrative examples. 

The eighth suggestion was that the textbook should employ sentences that stimulate students to think and ask 

questions. The researcher revised the material accordingly, as questioning skills are recognized to foster shifts in 

students’ thinking patterns and support the construction of the knowledge they aim to achieve [26]. As prospective 

teachers, students are required to develop questioning skills as a means of communication and as a tool to foster 

both learning motivation and critical thinking [27]. 

The ninth suggestion was that the examples provided in the material should reflect situations commonly 

experienced by students. The researcher addressed this recommendation by adding case examples related to 

students’ daily lives. Contextual learning that connects the material being studied with real-life situations has been 

shown to enhance students’ conceptual understanding [28]. The tenth suggestion was to incorporate technology-

related concepts into the material. The researcher addressed this by integrating content and technology, ensuring 

that the developed textbook is truly oriented toward SETS. 

The eleventh suggestion was to include elements relating the material to society in the chapters on the 

Periodic Table of Elements and Hydrocarbon Compounds. The researcher addressed this by adding societal 

connections to the content. Chemical elements in the periodic table are widely used to meet societal needs, such 

as in pharmaceuticals, cosmetics, fertilizers, and other applications. Similarly, hydrocarbon compounds have a 

significant impact on various social and economic aspects, as the oil and gas industry constitutes a key pillar of 

the economy [29]. The twelfth suggestion highlighted that the use of hydrocarbon fuels in everyday life is essential 

for society, but it can also pose environmental challenges due to their negative impacts. 

The final suggestion from the content experts was the need to include SETS-related questions in the 

evaluation section. The researcher addressed this recommendation by adding practice questions to encourage 

students to think critically and solve problems within the SETS framework. Learning that integrates science, 

technology, and society has been shown to enhance problem-solving skills and scientific attitudes significantly 

[30]. 

The researcher addressed all suggestions and feedback from the content experts, taking into account 

supporting theoretical foundations and relevant previous studies. The second validation yielded a 90.28% score, 

indicating that the textbook can be used without further revisions. Thus, the developed product—a Basic Chemistry 

Textbook for Biology Education, oriented toward SETS and integrated with Islamic values—is deemed highly 

feasible from a content perspective. 

Design Validation 

The first design validation yielded a score of 72.91%, placing it in the fair category. The design experts 

provided six suggestions. The first suggestion was to adjust the margins; accordingly, the researcher revised the 

textbook margins from 2 cm on all sides (top, right, left, and bottom) to 3 cm to make the layout more proportional. 

The second suggestion was to replace the Qur’an image on the cover, as it was too small and poorly proportioned. 

The third suggestion was to add images or icons representing SETS on the cover. The researcher addressed these 
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recommendations by redesigning the cover to reflect the integration of SETS and Islamic values clearly. The cover 

appearance before and after the revisions is shown in Figure 4.5. 

   
(a)  (b) 

Figure 1. (a) Textbook cover before revision; (b) Textbook cover after revision 

The fourth suggestion was to bold the sub-chapter text. The researcher revised the textbook accordingly, 

bolding the titles of each sub-chapter to help readers distinguish between sections. The fifth suggestion was to add 

illustrative images to clarify the material. In response, the researcher added illustrations to make the content easier 

to understand. The use of illustrative images can enhance learning motivation, facilitate students’ retention of the 

material, and improve learning outcomes [31],[32]. The final suggestion from the design experts was to adjust the 

position and size of images to ensure relative uniformity. The researcher followed this recommendation to make 

the textbook layout more visually appealing. The second design validation yielded a 91.67% score, placing it in 

the highly feasible category, indicating that the product is suitable for use without further revisions. Consequently, 

the next stage could proceed, namely the trial phase. 

Validation of the Integration of Islamic Values 

The validation of the integration of Islamic values was conducted to ensure the accuracy of the values 

incorporated into the textbook and their alignment with the presented material. The first validation of the 

integration of Islamic values yielded an 80% score, which falls within the feasible range. However, the validators 

provided three suggestions to improve the product before proceeding to the trial phase. 

The first suggestion was to integrate Islamic values into material that had not yet incorporated them. The 

researcher addressed this by revising the textbook to incorporate Islamic values throughout its content. The second 

suggestion was to add relevant hadiths on acid and base solutions, and the third was to include persuasive 

statements on piety. These recommendations were implemented to refine the textbook, ensuring that the integration 

of Islamic values is meaningful and impactful for readers. The integration of Islamic values can serve as a key 

factor in shaping individuals who are not only academically competent but also morally and emotionally strong 

[33]. 

Product Trial 

The practicality of the developed product, a basic chemistry textbook for biology education, was evaluated 

based on questionnaires completed by students currently enrolled in the Basic Chemistry course in the Biology 

Education Study Program at UIN Jurai Siwo Lampung. The trial results yielded an 85.67% score, placing it in the 

practical category. This indicates that the textbook is practical and suitable for use in the learning process. 

The practicality questionnaire consisted of 10 statements. The first statement, “The textbook’s overall 

appearance is appealing,” received an average score of 3.4, indicating that 85% of students agreed that the 

textbook’s overall appearance is attractive. The second statement, “The font size and type are comfortable to 

read,” received an average score of 3.67, indicating that 91.75% of students agreed. This is because the font size 

and type were selected in accordance with the textbook writing guidelines. 

The third statement, “The language used is easy to understand,” received an average score of 3.33, indicating 

that 83.25% of students found the textbook’s language readily comprehensible. Previous studies suggest that the 

use of proper and correct Indonesian is considered necessary by the majority of students (Naila et al., 2024). The 
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fourth statement, “The displayed images make the material easier to understand,” received an average score of 

3.47, indicating that 86.75% of students agreed with this statement. The use of images in learning can increase 

students’ interest, facilitate comprehension, and improve learning outcomes [35]. 

The fifth statement, “The presented material enhances understanding of the interconnections between 

science, environment, technology, and society,” received an average score of 3.47, indicating that 86.75% of 

students agreed with this statement. Environment- and community-based learning that takes global issues into 

account is effective in developing students’ learning abilities and skills [36]. The sixth statement, “The presented 

material broadens knowledge of chemistry concepts from an Islamic perspective and raises awareness of the 

greatness and power of Allah SWT,” received an average score of 3.4, meaning that 85% of students agreed. 

The seventh statement, “The textbook can increase motivation to learn basic chemistry,” received an average 

score of 3.27, indicating that 81.75% of students agreed that their motivation increased by using the developed 

textbook. Learning materials that incorporate Qur’anic verses can enhance students’ learning motivation [37]. 

Learning that is linked to the environment has the potential to enhance students’ environmental knowledge, 

attitudes, and behaviors [38]. The eighth statement, “The textbook facilitates students in understanding basic 

chemistry material,” received an average score of 3.53, the highest among all statements in the practicality 

questionnaire. This indicates that 88.25% of students agreed that the developed textbook makes it easier for them 

to comprehend the material. 

The ninth statement, “The example questions in the textbook facilitate students’ understanding of the 

material,” received an average score of 3.4, indicating that 85% of students found the example questions easier to 

understand. This aligns with previous research, which shows that learning using structured practice questions 

positively influences conceptual understanding [39]. The final statement of the practicality questionnaire, “The 

use of the textbook helps overcome the limited classroom learning time,” received an average score of 3.33, 

indicating that 83.25% of students felt that the limited time in the basic chemistry course could be mitigated by 

using the textbook as a learning resource at home. Learning that incorporates environmental education is crucial 

in addressing global challenges [40]. 

After the trial phase was completed, the developed product—a basic chemistry textbook for biology 

education oriented toward SETS and integrated with Islamic values—was printed, published, deposited in the 

library, and distributed among students of the Biology Education Study Program. 

 

CONCLUSION 

Based on the results of the research and development of the basic chemistry textbook for biology education 

oriented toward SETS and integrated with Islamic values, it can be concluded that the textbook was developed 

using the 4D development model by Thiagarajan and Semmel, which includes the steps of Define, Design, 

Develop, and Disseminate. The final product validation yielded percentage scores of 90.28% for content 

validation, 91.67% for design validation, and 92.5% for the validation of Islamic values integration. All validation 

results fall into the highly feasible category. The practicality trial, conducted through questionnaires distributed to 

student users, yielded an 85.67% score, which was categorized as practical. This indicates that the developed 

textbook is practical and suitable for use in the learning process.  

 

ACKNOWLEDGMENTS 

This research was funded by Bantuan Operasional Perguruan Tinggi Negeri (BOPTN) Universitas Islam 

Negeri (UIN) Jurai Siwo Lampung. The authors would like to express their sincere gratitude for the financial 

support, which enabled the successful completion of this study. The authors also extend their thanks to all parties 

who contributed to the smooth implementation of this research.  

 

REFERENCES 

[1] N. Jalinus and Ambiyar, Media dan Sumber Pembelajaran, First. Jakarta: Kencana, 2016. 

[2] J. B. Kelana and F. Pratama, Bahan Ajar IPA Berbasis Literasi Sains. Bandung: Lekkas, 2019. 

[3] W. Arianti, “pengembangan penuntun praktikum kimia dasar untuk mahasiswa pendidikan biologi 

universitas islam negeri (UIN) Alauddin Makassar,” Occup Med (Chic Ill), vol. 53, no. 4, p. 130, 2017. 

[4] N. Ayub et al., “Pengaruh Model Pembelajaran Problem Solving terhadap Hasil Belajar Siswa pada 

Materi Sistem Periodik Unsur Kelas X SMA Negeri 17 Halmahera Selatan,” Saintifik@ Jurnal 

Pendidikan MIPA, vol. 6, no. 1, pp. 2087–3816, Mar. 2021. 



33  | 

 

D.K. Hayati, N. Hakim and S. Anggraini, “Design of a Basic Chemistry Textbook for Biology Education Incorporating Science, 

Environment, Technology, and Society (SETS) and Integrating Islamic Values,” SAINTIFIK@, vol. 10, no. 2, pp. 27-34, 2025, 
doi: https://doi.org/10.33387/saintifik.v10i2.10677 
 

SAINTIFIK@ 10 (2) (2025) 27-34  

[5] P. Lestari, B. Mulyani, and D. S. Mulyani, “Pengaruh Pendekatan SETS (Science, Environment, 

Technology, and Society) Berbasis Project Based Learning pada Materi Asam Basa terhadap Minat 

Kewirausahaan Siswa Kelas X SMK Kesehatan Donohudan Boyolali,” Jurnal Pendidikan Kimia, vol. 11, 

no. 2, pp. 231–238, 2022. 

[6] K. Samiana, A. Binadja, and Saptorini, “Pengaruh Pembelajaran Kimia Berbasis Masalah Bervisi SETS 

terhadap Keterampilan Generik Sains,” Chemistry in Education, vol. 2, no. 1, pp. 36–42, 2013. 

[7] E. Priyambodo, N. Fitriyana, M. Primastuti, F. Aquarisco, and D. Artistic, “The Role of Collaborative 

Learning Based STSE in Acid-Base Chemistry: Effects on Students’ Motivation,” 2021. 

[8] S. Z. Rahma, S. Mulyani, and Moh. Masyikuri, “Pengembangan Modul Berbasis SETS (Science, 

Environment, Technology, Society) Terintegrasi Nilai Islam di SMAI Surabaya pada Materi Ikatan 

Kimia,” Jurnal Pendidikan (Teori dan Praktik), vol. 2, no. 1, p. 70, 2017, doi: 10.26740/jp.v2n1.p70-76. 

[9] R. Ningsih, “Pengembangan Modul Pembelajaran Kimia Berbasis Unity of Science pada Materi Larutan 

Elektrolit dan Nonelektrolit Kelas X MA Walisongo Pecangan Jepara,” UIN Wlisongo Semarang, 2019. 

[10] S. A. Putri, “Hubungan Antara Religiusitas Nilai Nilai Islam dengan Kimia Dalam Materi Elektrokimia,” 

Jurnal Tadris Kimia, vol. 1, no. 1, pp. 12–21, 2022. 

[11] A. Muslim, F. Ibrahim, and U. Khairun, “Desain dan Uji Coba E-Modul Kimia Berbasis Flip PDF 

Corporate pada Materi Titrasi Asam Basa Kelas XI SMK Muhammadiyah Negeri 1 Halmahera Tengah,” 

Saintifik@ Jurnal Pendidikan MIPA, vol. 7, no. 1, pp. 1–5, Mar. 2022. 

[12] R. Andriani, “Analisis Kesulitan Belajar Mahasiswa Program Studi Biologi Pada Matakuliah Kimia,” 

Jurnal Jendela Pendidikan, no. 3(1), pp. 74–82, Feb. 2023, doi: https://doi.org/10.57008/jjp.v3i01.413. 

[13] N. Lika, “Pengaruh Penerapan Model Pembelajaran Sains Teknologi Masyarakat (STM) Terhadap 

Kemampuan Literasi Sains Siswa Pada Materi Larutan Elektrolit dan Non Elektrolit,” Journal of Research 

and Education Chemistry, vol. 3, no. 1, p. 43, May 2021, doi: 10.25299/jrec.2021.vol3(1).6473. 

[14] L. Khusnah, “Pengaruh Model Pembelajaran Sains Teknologi Masyarakat (STM) terhadap Sikap Peduli 

Lingkungan dan Hasil Belajar Siswa pada Materi Pencemaran Lingkungan Kelas VII SMP/MTS,” 

Indonesian Journal of Science Learning (IJSL), vol. 2023, no. 2, p. 62, 2023, doi: 10.15642/ijsl.v4i2.3039. 

[15] D. Rakhmawati, M. Murdiono, S. P. Kawuryan, and R. Hidayah, “The Influence of Ecological Citizenship 

Teaching Materials to Improve Environmental Care: A Meta-Analysis,” International Journal of 

Environmental Impacts, vol. 8, no. 1, pp. 91–102, Feb. 2025, doi: 10.18280/ijei.080110. 

[16] Muzamil Hussain AL Hussaini and Tariq Hussain, “Impact of Environmental Factors on Students’ 

Educational Background and Their Future Performance,” International Journal of Scientific 

Multidisciplinary Research, vol. 1, no. 6, pp. 607–616, Jul. 2023, doi: 10.55927/ijsmr.v1i6.5021. 

[17] I. S. Zega and A. Darmana, “Implementasi Bahan Ajar Hidrolisis Garam Terintegrasi Nilai-Nilai Islami 

dengan Model Problem Based Learning untuk Meningkatkan Hasil Belajar Siswa Ditinjau dari Minat 

Belajar Siswa,” JURNAL INOVASI PEMBELAJARAN KIMIA (Journal Of Innovation in Chemistry 

Education), no. 1(2), pp. 64–73, Oct. 2019, doi: https://doi.org/10.24114/jipk.v1i2.15477. 

[18] V. Aswie, “Mengintegrasikan Karakter Religius pada Pembelajaran Kimia dalam Meningkatkan 

Pemahaman Materi Sistem Periodik Unsur,” JENTRE, vol. 4, no. 1, pp. 1–8, Jun. 2023, doi: 

10.38075/jen.v4i1.322. 

[19] F. Zahra and dan Ira Susanti, “Analisis Kemampuan Mahasiswa Pendidikan Kimia UIN Ar-Raniry dalam 

Mengintegrasikan Ilmu Kimia dengan Al-Qur’an dan Hadist,” JIPK, vol. 17, no. 2, 2023, doi: 

https://doi.org/10.15294/jipk.v17i2.37808. 

[20] R. Zulkarnain, “Peningkatan Kualitas Pembelajaran Menggunakan Peta Konsep Bahan Ajar Cetak pada 

Mata Kuliah Evaluasi Program Pendidikan Nonformal,” Jurnal Obor Penmas Pendidikan Luar Sekolah, 

no. 3(1), pp. 214–222, Apr. 2020. 

[21] M. Otania and N. Berkat Asi, “Pengaruh Pemberian Latihan Soal Terstruktur Setelah Pembelajaran 

Langsung Terhadap Pemahaman Konsep Ikatan Kovalen Pada Siswa Kelas X IPA SMA Negeri 4 

Palangka Raya Tahun,” 2019. doi: https://doi.org/10.37304/jikt.v10i1.24. 

[22] Direktorat Pengelolaan Kekayaan Intelektual, “Panduan-Pengajuan-Usulan-Program-Hibah-Penulisan-

Buku-Ajar-Tahun-2019,” 2019. 

[23] A. Lutfi, N. Q. Aini, N. Amalia, P. A. Umah, and M. D. Rukmana, “Gamifikasi untuk Pendidikan: 

Pembelajaran Kimia yang Menyenangkan pada Masa Pandemi Covid-19,” Jurnal Pendidikan Kimia 

Indonesia, no. 5(2), pp. 94–101, Aug. 2021, doi: https://doi.org/10.23887/jpk.v5i2.38486. 



 |  34 
 

D.K. Hayati, N. Hakim and S. Anggraini, “Design of a Basic Chemistry Textbook for Biology Education Incorporating Science, 

Environment, Technology, and Society (SETS) and Integrating Islamic Values,” SAINTIFIK@, vol. 10, no. 2, pp. 27-34, 2025, 
doi: https://doi.org/10.33387/saintifik.v10i2.10677 

SAINTIFIK@ 10 (2) (2025) 27-34 

[24] N. F. Handayani and A. Yani Banjarmasin, “Pengaruh Media Gambar terhadap Hasil Belajar Matematika 

pada Siswa Sekolah Dasar Negeri Ajung Kabupaten Balangan,” Jurnal Terapung : Ilmu-Ilmu Sosial, vol. 

4, no. 2, 2022. 

[25] N. Siradjudin, J. Suratno, and Pamuti, “Pengembangan Laboratorium Virtual Biologi Berbasis Science, 

Technology, Engineering, and Mathematics (STEM) untuk Meningkatkan Kemampuan Komunikatif 

Mahasiswa,” Saintifik@ Jurnal Pendidikan MIPA, vol. 5, no. 2, 2020. 

[26] R. H. P. Hery, Hastati Widyaningrum, and Asri Widowati, “Upaya Meningkatkan Keterampilan Bertanya 

Peserta Didik Melalui Model Pembelajaran Talking Stick pada Pembelajaran IPA Kelas VII SMP Negeri 

3 Bangutapan Tahun Pelajaran 2022/2023,” PSEJ (Pancasakti Science Education Journal), vol. 8, no. 2, 

pp. 49–58, Mar. 2024, doi: 10.24905/psej.v8i2.185. 

[27] F. M. Thahir, A. Tanra Tellu, and M. Jamhari, “Pengaruh Keterampilan Bertanya Guru terhadap 

Kemampuan Berpikir Kritis dan Hasil Belajar Siswa pada Pembelajaran Biologi Kelas VIII SMP Negeri 

18 Palu (The Influence of Teachers Against Inquirys Skills Critical Thinking Skills and Learning 

Outcomes in Biologi Education Class VIII SMP Negeri 18 Palu),” Jurnal Riset Pendidikan MIPA, vol. 1, 

no. 1(1), pp. 31–39, 2017, doi: 10.22487/j25490192.2017.v1.i1.pp31-39. 

[28] K. S. W. Brinus et al., “Pengaruh Model Pembelajaran Kontekstual terhadap Pemahaman Konsep 

Matematika Siswa SMP,” Mosharafa: Jurnal Pendidikan Matematika, vol. 8, no. 8(2), 2019, doi: 

https://doi.org/10.31980/mosharafa.v8i2.558. 

[29] Direktorat Jendal Minyak dan Gas Bumi, “Tingkatkan Produksi, Tekan Emisi, dan Transisi Sumber 

Energi,” JURNAL MIGAS, vol. 8, pp. 23–25, Dec. 2021. [Online]. Available: www.migas.esdm.go.id 

[30] E. K. Gestarini, W. Santyasa, and M. Kirna, “Pengaruh Model Pembelajaran Sains Teknologi Masyarakat 

(STM) terhadap Kemampuan Pemecahan Masalah dan Sikap Ilmiah Siswa,” Jurnal Teknologi 

Pembelajaran Indonesia, no. 8(2), pp. 19–31, 2018, doi: https://doi.org/10.23887/jtpi.v8i2.2274. 

[31] Y. S. Utami, “Penggunaan Media Gambar Untuk Meningkatkan Hasil belajar Siswa Dalam Pembelajaran 

IPA,” Jurnal Pendidikan dan Konseling, vol. 2, no. 2(1), pp. 104–109, 2020. 

[32] E. N. Aini, “Tingkat Keefektivitasan Pemanfaatan Media Gambar terhadap Nilai Hasil Pembelajaran IPA 

Siswa Kelas 2 MI Mamba’ul Huda (Level of Effectiveness of Image Media Utilization Towards the Value 

of Science Learning Results for Class 2 MI Mamba’ul Huda),” Sittah: Journal of Primary Education, vol. 

1, no. 2, pp. 219–230, Oct. 2020, doi: https://doi.org/10.30762/sittah.v1i2.3871. 

[33] E. Eryandi, “Integrasi Nilai-Nilai Keislaman dalam Pendidikan Karakter di Era Digital,” Kaipi: 

Kumpulan Artikel Ilmiah Pendidikan Islam, vol. 1, no. 1, pp. 12–16, Mar. 2023, doi: 

10.62070/kaipi.v1i1.27. 

[34] M. A. Naila, S. N. Azizah, and F. Lubis, “Penggunaan Bahasa Indonesia yang Baik dan Benar pada Proses 

Belajar Mengajar Kelas 11 IPA 5 SMAN 5 Medan,” HEMAT: Journal of Humanities Education 

Management Accounting and Transportation, vol. 1, no. 1(2), pp. 557–563, 2024, doi: 

https://doi.org/10.57235/hemat.v1i2.2738. 

[35] V. S. Anita Nugraheni, D. Feri Sartika, A. Sri Winarni, I. Sih Utami, and A. Nugraheni, “Penerapan 

Media Gambar untuk Meningkatkan Hasil Belajar IPA Pada Siswa Kelas VI SD,” Jurnal Ilmiah Mitra 

Swara Ganesha, vol. 10, no. 10(1), pp. 39–48, 2023. 

[36] M. E. Korompis, P. E. Hansiden, and B. F. Supit, “Environmental-Based Learning in Studying Global 

Issues on Students of the Social Studies Education Faculty of Social Sciences Manado State University,” 

2023, pp. 1860–1867. doi: 10.2991/978-2-494069-35-0_223. 

[37] E. D. Susanti, B. Astuti, B. Asy Syarifah, P. Popilaya, and N. Azizah, “Analisis Motivasi Belajar Siswa 

terhadap Penggunaan Bahan Ajar Fisika Terkomplementasi Ayat Al-Qur’an,” Jurnal Pendidikan Fisika, 

vol. 7, no. 2, pp. 169–174, 2019, doi: https://doi.org/10.15294/upej.v9i1.38276. 

[38] J. van de Wetering, P. Leijten, J. Spitzer, and S. Thomaes, “Does environmental education benefit 

environmental outcomes in children and adolescents? A meta-analysis,” Jun. 01, 2022, Academic Press. 

doi: 10.1016/j.jenvp.2022.101782. 

[39] Y. Asi, Abudarin, and N. Berkat Asi, “Pengaruh Pemberian Latihan Soal Terstruktur Setelah 

Pembelajaran Langsung Terhadap Pemahaman Konsep Ikatan Ion Pada Siswa Kelas X IPA SMA Negeri 

4 Palangka Raya Tahun,” Jurnal Ilmiah Kanderang Tingang, vol. 10, no. 1, pp. 104–111, 2019, doi: 

https://doi.org/10.37304/jikt.v10i1.25. 

[40] A. Husin, H. Helmi, Y. K. Nengsih, and M. Rendana, “Environmental education in schools: sustainability 

and hope,” Discover Sustainability, vol. 6, no. 1, Dec. 2025, doi: 10.1007/s43621-025-00837-2. 


