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principal, a Special Assistance Teacher (Guru
Pendamping Khusus/GPK), an IRE teacher, and two
students with IDD. Data were obtained through passive
participant observation, semi-structured interviews, and
document analysis, then analyzed using the interactive
model of Miles, Huberman, and Saldana and verified
through source and technique triangulation. The findings
indicate that (1) planning was conditional and selective,
involving modifications to regular lesson plans while
retaining alignment with national learning outcomes
(CP), learning objectives (TP), and learning objectives
flow (ATP); (2) implementation used regular classroom
instruction with situational pull-out support from the
GPK and varied teaching methods, although individual
preferences were only partially accommodated; and (3)
evaluation employed adapted assessments, with content
coverage and scores adjusted through teacher-GPK
collaboration, followed by alternative assignments and
repetition. Effective IRE learning for students with IDD
requires responsive and individualized teacher-GPK
collaboration, which remains largely reactive and
undocumented. The study contributes to inclusive
religious education by highlighting the need for
individualized learning and assessment frameworks.
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INTRODUCTION

Inclusive education is grounded in the principle that every learner, regardless of disability,
has the right to learn alongside peers in regular schools with the support needed to participate
meaningfully (Ainscow, 2020; UNESCOQO, 2020). Evidence indicates that pupils with intellectual
disabilities placed in inclusive classrooms can make academic gains that are at least comparable
to, and in some domains greater than, those of peers in special schools (Schnepel et al., 2022). In
Indonesia, this principle is embedded in Permendiknas Number 70 of 2009, which defines
inclusive education as an educational service that enables students with disabilities and students
with special talents to learn together with other students in the same environment.
Permendikbudristek Number 48 of 2023 further obliges educational units to provide reasonable
accommodation, so thatstudents with disabilities experience learning designed according to their
needs even when they are placed in regular classrooms. Inclusive education is therefore not
merely a matter of placement; it requires curriculum, pedagogy, and assessment to be deliberately
adjusted to the characteristics of each learner (Florian & Black-Hawkins, 2011).

The demand for such adjustments continues to grow. GoodStats, drawing on data from the
Ministry of Primary and Secondary Education (Kemendikdasmen), recorded approximately 245.3
thousand students with disabilities across all levels of Indonesian education as of October 2025, of
whom 151.7 thousand were at the basic education level and most attended regular or inclusive
schools rather than special schools (Christi, 2025). The Long Form of the 2020 Population Census,
published by Statistics Indonesia (BPS) in 2024, placed Central Java among the ten provinces with
the highest prevalence of difficulties in thinking or learning (0.38%), indicating a considerable
population of learners with intellectual limitations in this province (Badan Pusat Statistik [BPS],
2024). However, policy expansion has not always been matched by school readiness. Many
Indonesian inclusive schools still lack trained personnel, adequate learning resources, and
individualized instructional practices (Efendi, 2018), while teachers' pedagogical and
epistemological beliefs strongly shape the extent to which instruction for children with intellectual
disabilities is actually adapted (Sheehy & Budiyanto, 2015; Sheehy et al., 2019).

At the local level, data from the Ministry of Primary and Secondary Education show that
several educational units in Sidomukti District, Salatiga City, serve students with special needs.
SMP Negeri 7 Salatiga is one of them, enrolling 47 students with special needs out of 617 students
(Kementerian Pendidikan Dasar dan Menengah Republik Indonesia [Kemendikdasmen], 2026).
At the start of the 2026/2027 academic year, 18 students with special needs were recorded in grades

8 and 9, while grade 7 students had not yet completed the screening process. As a provider of
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inclusive education, the school admits students with various special needs, including those with
Intellectual Developmental Disorder (IDD), and has assigned Special Assistance Teachers (Guru
Pendamping Khusus, GPK) to support subject teachers, including Islamic Religious Education (IRE)
teachers (Kasih et al., 2025).

IDD, termed intellectual disability in the framework of the American Association on
Intellectual and Developmental Disabilities, is characterized by significant limitations in both
intellectual functioning and adaptive behavior that originate during the developmental period
(American Psychiatric Association, 2022; Schalock et al., 2021). These limitations affect reasoning,
abstract thinking, working memory, and the generalization of skills, so learners with IDD
generally benefit from concrete, explicit, systematic, and repeated instruction (Henry et al., 2022;
Spooner et al., 2012). This condition poses a distinctive challenge for IRE. The subject aims to
develop students' faith (iman), piety (takwa), and noble character (akhlak), which requires the
curriculum and materials to be contextualized to learners' characteristics (Mulyana, 2023). Yet
much IRE content, such as the pillars of faith and moral values, is abstract, while worship practices
such as prayer (salat) involve sequences of movements and memorized recitations that place heavy
demands on attention and memory (Rosadi et al., 2024). Religious participation is also an
important dimension of quality oflife and social belonging for persons with intellectual disabilities
and their families (Ault et al., 2013), so meaningful access to religious education is a matter of
educational equity rather than an optional service. Accordingly, IRE for students with IDD must
be systematically designed across planning, implementation, and evaluation in line with each
learner's needs and abilities (Arif et al., 2025).

Several frameworks inform how such design can be achieved. Differentiated instruction
emphasizes adapting content, process, product, and the learning environment in response to
learners' readiness, interests, and learning profiles (Tomlinson, 2014), whereas Universal Design
for Learning (UDL) encourages teachers to plan multiple means of engagement, representation,
and action and expression from the outset (CAST, 2018). In inclusive schools, the enactment of
these principles depends heavily on collaboration between subject teachers and special education
personnel, whether through co-teaching, consultation, or pull-out support (Friend et al., 2010;
Scruggs et al., 2007). Assessment, in turn, should be individualized and fair, focusing on each
learner's progress toward appropriate targets rather than on group norms (Salvia et al., 2016;
Yuwono, 2019). Together, these frameworks provide the analytical lens used in this study to
examine how IRE is adapted for students with IDD.

Previous studies have begun to examine IRE for students with special needs. Azza et al. (2024)
revealed that implementing IRE in inclusive schools demands teacher creativity, with teacher
competence acting as an inhibiting factor and environmental readiness as a supporting factor.
Wardhani and Khadavi (2025) showed that adaptive and multisensory methods supported
religious understanding and behavior among students in a special school context. Nurdin et al.
(2024) found that IRE curriculum development in inclusive schools and madrasahs was generally

designed for students with special needs as a broad category, and Ni'mah et al. (2024) examined
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IRE learning strategies for eighth-grade inclusive students without distinguishing disability
categories. These studies have generally focused on special schools or on inclusive schools in
general, have treated students with special needs as a single group, or have examined only one
aspect of learning.

This tendency is problematic for two reasons. First, each disability category has different
cognitive characteristics and supportneeds, so findings thatare not specific to one type of special
need are not necessarily applicable to students with IDD. Second, studies focusing on a single
aspect cannot capture how planning, implementation, and evaluation influence one another in
real classroom practice. Consequently, there is still limited empirical evidence on the complete IRE
learning cycle for students with IDD in inclusive junior high schools, particularly regarding how
subject teachers and GPK divide their roles. This study addresses that gap by examining the three
aspects comprehensively and interrelatedly, specifically for students with IDD, including the
pattern of GPK involvement through pull-out support outside the regular classroom, which has
rarely been described in previous research. Accordingly, this study aims to describe and analyze
the implementation of IRE learning for students with IDD at SMP Negeri 7 Salatiga by answering
three research questions: (1) How is IRE learning for students with IDD planned? (2) How is it

implemented in the classroom? (3) How is it evaluated and followed up?

RESEARCH METHODS
Research Design

This study employed a qualitative descriptive design (Sandelowski, 2000). The design was
chosen because the study aimed to describe and analyze the implementation of IRE learning for
students with IDD as it naturally occurred in the field, without providing treatment or
manipulating any variables. Qualitative description stays close to participants' accounts and to
observable practice while still allowing interpretive analysis, making it suitable for documenting
how an instructional cycle is enacted in a specific context (Creswell & Poth, 2018). The study was
situated in a single inclusive school, which allowed the researchers to obtain an in-depth and
contextual overview of the planning, implementation, and evaluation stages of learning.
Research Setting

The research was conducted at SMP Negeri 7 Salatiga, Central Java, Indonesia, from July 13
to 24, 2026. The school was selected because (a) it has held official status as an inclusive education
provider since the 2012/2013 academic year, (b) it has assigned GPK with backgrounds in therapy
and child psychology, and (c) it enrolls students with a formal psychological diagnosis of IDD
who attend IRE in regular classes. These characteristics made the school an information-rich site
for examining the IRE learning cycle for students with IDD.

Participants

Participants were selected through purposive (criterion) sampling (Palinkas et al., 2015;

Patton, 2015). The criteria for adult participants were direct involvement in policy-making,

mentoring, or teaching IRE for students with IDD at the school. The criteria for student
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participants were (a) a formal psychological diagnosis of IDD, (b) enrollment in a regular class,
and (c) participation in IRE lessons. Five participants were involved: the principal, one GPK, one
IRE teacher, and two students with IDD (Table 1). Both students underwent psychological
assessmentby a psychologistat the Salatiga Regional General Hospital (RSUD) on December 17,
2025, which placed them in the IDD category (IQ < 69) accompanied by limitations in
concentration, memory, and social-emotional functioning. Although the number of participants
was small, the sample was considered adequate in terms of information power, because the aim
was narrow, the participants were highly specific to the phenomenon, and the data were collected
through multiple techniques (Malterud et al., 2016). To protect confidentiality, all participants are
identified by role codes.

Table 1. Profile of Research Participants

Code Role Main data
Relevant background o
contribution
Institutional
. . policy,
PR Principal Leads Fhe sch091 as an inclusive admission, and
education provider )
planning
requirements
Identification,
Spec'jlal Educational background in therapy mentoring, pull-
GPK Assistance and child psveholo out support, and
Teacher psy &Y assessment
adjustment
Islamic Lesson planning,
Religious Teaches IRE in inclusive classes for | methods,
IRE-T .
Education 13 years assessment, and
teacher follow-up
L .
Student with | Grade 8; diagnosed with IDD earn'l ng
S1 experiences and
IDD (December 2025)
preferences
Student with | Grade 8; diagnosed with IDD Learn‘l g
S2 experiences and
IDD (December 2025)
preferences

Data Collection

Data were collected through three techniques. First, passive participant observation was
carried out, in which the researchers were present during learning activities without taking part
in them. Observations were conducted in 1 IRE sessions of 20 minutes, both in the regular
classroom and in the resource (counseling) room, using an observation guide covering lesson
opening, delivery of material, methods and media, student engagement, GPK involvement, and

assessmentactivities; field notes were written during and immediately after each session. Second,
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semi-structured interviews were conducted with all participants using an interview guide
developed from the three aspects of the learning cycle and the school's inclusive context
(Sugiyono, 2025). Interviews were conducted in Indonesian, lasted approximately 30 minutes, and
were audio-recorded with consent and transcribed verbatim. Interviews with the students used
short, simple, and concrete questions and were conducted in a familiar setting accompanied by
the GPK to ensure their comfort. Quotations presentedin this article were translated into English
by the authors. Third, documentation was collected in the form of the IRE lesson plans (RPP),
student worksheets (LKPD), assessment rubrics, school decrees and regulations on inclusive
education, psychological assessment summaries (with permission), and photographs of learning
activities, particularly prayer practice.
Data Analysis

Data were analyzed using the interactive model of Miles et al. (2014), which consists of three
concurrent activities. During data condensation, interview transcripts, field notes, and documents
were read repeatedly, summarized, and coded. Coding combined a deductive approach, using
the four predetermined categories of inclusive education context, planning, implementation, and
evaluation, with an inductive approach that allowed new codes to emerge from the data, such as
informal adjustment, reactive pull-out, and agreed grading. During data display, the coded data
were organized into theme-by-source matrices that enabled comparison across participants and
techniques; these matrices were then condensed into the summary of findings presented in Table
2. During conclusion drawing and verification, patterns within each category were interpreted
and repeatedly checked against the raw data until the interpretations were consistent with the
field evidence.
Trustworthiness and Research Ethics

The trustworthiness of the findings was established using the criteria of credibility,
transferability, dependability, and confirmability (Lincoln & Guba, 1985; Nowell et al., 2017).
Credibility was strengthened through source triangulation, by comparing accounts from the
principal, GPK, IRE teacher, and students, and technique triangulation, by comparing interview,
observation, and documentation data (Carter et al., 2014). Dependability and confirmability were
supported by an audit trail consisting of raw data, coding notes, and analytic memos.
Transferability was supported by thick description of the school context and participants so that
readers can judge the applicability of the findings to other settings. Ethically, the study obtained
research permission from the faculty [Letter No. B-3167 /Un.29/D1.1/PN.03.1/07/2026] and from
the school. Written informed consent was obtained from all adult participants, and parental
consent and student assent were obtained for the two students. Participation was voluntary,

participants could withdraw at any time, and all identities were anonymized.

RESULTS AND DISCUSSION
IRE learning for students with IDD at SMP Negeri 7 Salatiga was shaped by the interrelation

of four elements: the school's institutional status as an inclusive education provider, conditional

and selective planning, implementation through a regular class model with pull-out, and
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evaluation that prioritizes individualization and functionality. These findings indicate that
inclusive education at the school does not stop at the administrative aspect of student admission
but functions as an institutional framework that concretely shapes the learning experiences of
students with IDD. IRE learning for these students is therefore understood as the result of the
interaction between inclusion policy, collaboration between IRE teachers and GPK, and the
adjustments made at the planning, implementation, and evaluation stages, which operate as a

single unit in practice. Table 2 summarizes the main findings.

Table 2. Main Findings of the Research
Theme Subtheme Key evidence Data source
The school has been an inclusive
education provider since 2012/2013
. . School
(Education Office Decree No. d s
Legal status | 420/0241.21/101 of 2012), reinforced Og’ff(‘;:llirc‘;ool
. by Mayor Regulation No. 12/2019 .
Inclusive . . history
ducati and Regional Regulation No.
S 1/2023,
contex
Students are identified through the | GPK and
Identification disability ?dmission traTck or ‘ PrinciPal
referred via the Education Office interviews;
of students . .
for psychological assessment; psychological
teachers do not diagnose. reports
Modifications are conditional and
selective, inserted into the regular
. . ) . IRE lesson plans;
Lesson plan | RPP for certain materials while still
e . . IRE teacher and
modification | referring to the national GPK intervi
. CP/TP/ATP; other adjustments nierviews
Planning .
occur informally.
Material prioritizes memorization,
. IRE lesson plans;
) stories of the prophets, and
Material . . . student
worship practice, using the reduce-
7 worksheets
add-repeat principle.
Regular class with pull-out: GPK, IRE
Class and students learn in the regular class teacher, and
mentoring and receive conditional GPK principal
model support in the resource room when | interviews;
. difficulties arise. observation
Implementation
Methods vary (lecture, .
. B Observation;
. demonstration, drill, video) and are
Learning . e photographs of
mostly uniform; individual ]
methods . . . prayer practice;
adjustments are emerging (stories . .
. . Interviews
for S1, practice and video for 52).
. Form of Special assessment using the same | GPK, IRE
Evaluation .
assessment question format as regular teacher, and
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students; material coverage and principal
final scores are agreed upon by the | interviews;
GPK and IRE teacher (1—4 rubric). rubric
Alternative assignments (e.g.,
prayer practice videos) and IRE teacher and

Follow-
orow-tp repetition; no standard mapping of | GPK interviews

inclusive achievement yet.

Inclusive Education at SMP Negeri 7 Salatiga

SMP Negeri 7 Salatiga is one of the inclusive education providers in Salatiga City, as
stipulated by the Decree of the Head of the Education, Youth and Sports Office of Salatiga City
Number 420/0241.21/101 of 2012 concerning Elementary and Junior High Schools as Providers of
Inclusive and Special Talent Education in Salatiga City, which took effect in the 2012/2013
academic year. This status has been maintained to date and is reinforced by Salatiga Mayor
Regulation Number 12 of 2019 concerning the Disability Service Unit in the Field of Inclusive
Education (Smart Resource Center) and Salatiga City Regional Regulation Number 1 of 2023
concerning the Fulfillment of the Rights of Persons with Disabilities. These regulations position
the school as a long-standing and consistent inclusive education provider in Salatiga City.

Students with special needs are admitted either through the disability track in the new
student admission process or through psychological screening when teachers observe indications
of cognitive and behavioral limitations during learning. As explained by the GPK, "“So if there are
complaints, they are submitted to the GPK so that we can later take the children, then we send them to the
education office... we provide the data, submit this screening to the education office’s psychological team, and
then the results will come out. Personally, we don't dare to give our own diagnosis. ” This statement shows
that the school separates educational identification from clinical diagnosis and relies on
professional referral, as recommended for the identification of intellectual disability (Schalock et
al., 2021). The two students in this study, S1 and S2, were assessed through this mechanism and
were classified as having IDD.

IDD is a condition of limitations in intellectual functioning and adaptive behavior, reflected
in the ability to think, reason, communicate, and solve problems below the average level, so that
learners need educational services adjusted to their developmental characteristics (Schalock et al.,
2021). Current diagnostic guidelines emphasize that the severity of IDD is determined primarily
by adaptive functioning in the conceptual, social, and practical domains rather than by IQ scores
alone (American Psychiatric Association, 2022). Therefore, the IQ score reported for S1 and S2
should be read together with information on their adaptive functioning when setting IRE learning
targets. These intellectual limitations make it difficult for students to understand abstract and
complex concepts, so they need concrete and repetitive learning to make the material easier to
understand (Rosadi et al., 2024).
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These characteristics mean that education for students with IDD cannot be equated with
regular education in planning, implementation, or evaluation (George et al., 2024), including in
the selection of strategies, methods, media, and even curriculum content (Rendoth et al., 2025). For
this reason, the psychologist recommended special mentoring by teachers and learning
modifications according to each child's needs while the students remained in the regular track of
the inclusive school. In response, the school assigned a GPK with an educational background in
therapy and child psychology. The GPK stated that thisbackground enabled the needs of students
with IDD in IRE learning to be considered from the planning stage onward. The IRE teacher, for
his part, translated the learning outcomes into functional targets, stating, “For [S1] and [S2], the
most suitable material is memorization. As for knowledge about prayer... memorization,” while practical
worship materials such as prayer movements were simplified and taught through repeated
practice.

This finding is consistent with Zulkifli et al. (2022), who showed that teachers adapting
religious curricula should align content with students' functional level rather than with regular
academic achievement. It also contrasts with the national picture, in which many inclusive schools
still lack trained support personnel (Efendi, 2018); the presence of a GPK with a therapeutic
background was a key enabling condition at this school. Nevertheless, as shown in the following
sections, the ratio of GPK to students with special needs remained limited, which shaped how
support could be provided. Thus, inclusive education at SMP Negeri 7 Salatiga extends beyond
administrative admission and provides a framework that helps IRE teachers design learning

responsive to the characteristics of students with IDD.
Planning of Islamic Religious Education Learning for Students with IDD

Modifications to the lesson plan (RPP) for students with IDD were not made for every
meeting. The IRE teacher explained that modifications were applied only to certain materials
considered difficultfor the students, stating, “The RPP is still differentiated for students like that.” The
GPK added that, in meetings without written modifications, adjustments still took place
informally outside the RPP document: “We just did it spontaneously, miss. The teacher said, 'Sir, after
semester 1, the material is A B C D E.” We gave this material, and if not, we would reduce it, reduce it,
reduce it, until the children could follow the material. We just didn’t make the soft file, because it would be
too much.” This pattern is consistent with the finding that planning modifications in inclusive
classes tend to be ability-driven and applied only to certain parts of the material based on teachers'
perceptions of student readiness, while learning objectives and assessment methods often remain
undifferentiated (Strogilos et al., 2023). Instructional adaptations that are not formally documented
are also a common practice among teachersresponding to students with special needs in regular
classrooms (Friend & Bursuck, 2019).

The principal expressed a similar view, stating that planning for students with IDD is
incorporated into the regular class lesson plan rather than designed separately for each student:

" All teachers are obligated to create learning tools, as regular schools still develop learning tools. Then there
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are inserts to serve and provide services to these children with disabilities.” This was evidentin the lesson
plan for prayer movements, which included inserts of repetition and drill methods for students
with disabilities. Integrating modifications into the regular plan, rather than preparing separate
documents, partly reflects the logic of UDL, which encourages flexibility to be built into a common
curriculum so that diverse learners can access it (CAST, 2018), and corresponds to the content-
design principles for religious education proposed by Zulkifli et al. (2022). Teachers who adapt
content and processes without documenting them individually are still enacting differentiated
instruction, because the essence of this strategy is the adjustment of content, process, and product
to student needs (Alrashidi, 2026; Tomlinson, 2014).

However, the reliance on informal and undocumented adjustments has important
consequences. The "reduce-add-repeat” principle used by the teachers corresponds to recognized
forms of curriculum modification, namely duplication, simplification, substitution, and omission
of material (Kusumaningrum et al., 2024), but without written records the decisions depend on
the memory and initiative of individual teachers. This creates risks of inconsistency between
meetings, discontinuity when teachers change, and difficulty in monitoring student progress.
Permendikbudristek Number 48 of 2023 frames reasonable accommodation as a planned
obligation of the educational unit, which implies that adjustments should be traceable. A simple
individualized learning program that records each student's functional IRE targets, selected
materials, accommodations, and success indicators would allow the existing flexibility to be
retained while making it accountable. The ability-driven character of planning also reflects
teachers'beliefs about how students with IDD learn, which previous Indonesian studies have
identified as a key determinant of inclusive practice (Sheehy & Budiyanto, 2015). Thus, IRE
planning for students with IDD at SMP Negeri 7 Salatiga is conditional and selective: it is
documented in writing only for certain materials, while in other meetings adjustments continue

informally as part of the teachers' flexibility in responding to students' needs.
Implementation of Islamic Religious Education Learning for Students with IDD

IRE learning for students with IDD at SMP Negeri 7 Salatiga is implemented through a
regular class model with pull-out: students with special needs learn with their peersin the regular
class but, at certain times, are taken to the resource room to learn with the GPK. As the GPK
explained, “Yes, usually here/the BK room. Then outside, we look for spots if the children can be
comfortable.” Implementation is also flexible according to the child's comfort, such as studying in
the school garden or field, or replacing memorization material with prayer movement practicein
the counseling room for students who are not yet able to memorize.

The GPK, the IRE teacher, and the principal all stated that GPK involvement in IRE lessons is
conditional rather than continuous: students are brought to the GPK room only when they
experience difficulties during learning. The GPK emphasized, “If they are involved, here they rarely
come to class, because there are a lot of students with special needs and there are not many GPK here. Usually

we collaborate with subject teachers.” The IRE teacher conveyed a similar view: “"With GPK, they are
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usually referred.” The principal reinforced this, stating, "GPK is included in learning, meaning that
when a problem is found in a lesson, the subject teacher usually immediately coordinates with the GPK
friends, the hope is that it is mitigated early and existing problems can certainly be resolved more quickly
and better.”

In the pull-out model, inclusive students continue to learn in regular classes without special
treatment until they need additional assistance (Wibowo et al., 2023). Inclusive schools may also
combine regular and pull-out models with curriculum modifications based on identification and
assessment results, allowing students to learn alongside their peers while occasionally receiving
additional instruction from the GPK (Kusumaningrum et al., 2024). Mentoring therefore does not
always take place in the regular classroom but can take the form of separate interventions that
respond to students' urgent needs (Sukadari, 2019). The pattern found in this study can be
characterized as reactive and conditional collaboration, in which intensive mentoring is activated
only when real difficulties arise in the classroom.

This reactive pattern deserves critical examination. Studies of one-to-one support have shown
that when support for students with disabilities is delivered mainly by additional staff or in
separate settings, students may receive less direct instruction from the subject teacher and fewer
interactions with peers (Giangreco, 2010; Webster & Blatchford, 2015). In this study, the limited
number of GPK made such separation brief and occasional, which reduces this risk but also means
that students with IDD often learn in the regular class without support until a problem becomes
visible. Co-teaching research suggests alternative arrangements, such as one teacher instructing
while the other assists, or station teaching during practical activities, which can be scheduled for
specificlessons rather than every meeting (Friend et al., 2010; Scruggs etal., 2007). For IRE, lessons
on prayer practice or memorization would be strategic moments for planned in-class GPK
support. Ideally, therefore, the pull-out option should be retained while GPK presence in the
classroom is planned at certain times for students with IDD, particularly those with lower levels
of intellectual functioning.

The learning methods applied by the IRE teacher varied, including lectures, demonstrations,
drills, and video-based learning, but these were generally applied to all students without
differentiating individual characteristics. The IRE teacher stated, “When I teach religion, there is more
memorization, videos, giving real examples, practice, variety, stories.” S1 stated a dislike of visual media
and a preference for material delivered through stories: “I don’t like using pictures, I prefer it when
[the IRE teacher] tells stories.” In contrast, S2 preferred direct practice and video-based learning; “I
prefer practice and videos.”

Learning for students with intellectual disabilities should be designed through a person-
centered, individualized, and evidence-based system of supports that considers a
multidimensional view of human functioning (Schalock et al., 2021). Ricaforte et al. (2025) reported
that alignment between learning and teaching styles was associated with higher engagement
among learners with learning disabilities, particularly in interactive, visually rich, and hands-on

activities. However, these preferences should be interpreted with caution: a major review found
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little robust evidence that matching instruction to fixed learning styles improves achievement
(Pashler et al., 2008). It is therefore more appropriate to treat S1's and S2's preferences as cues for
engagement and to offer multiple means of representation to all students, as recommended by
UDL (CAST, 2018). S2's preference for practice and video is supported by evidence that video
modeling and video prompting are effective for teaching multi-step tasks to adolescents with
moderate intellectual disability (Mechlinget al., 2014); prayer movements, which form a chained
sequence, can be broken down into short video segments using task analysis. S1's preference for
stories can be accommodated through concrete narratives, such as the stories of the prophets, that
link moral values to familiar situations. Peer tutoring is another option that has been shown to
improve the academic performance of secondary students with disabilities (Okilwa & Shelby,
2010). In sum, although the IRE teacher's methods were largely general, individual media
adjustments had begun to appear, and further differentiation is needed so that learning truly

responds to the diversity of students.

Evaluation of Islamic Religious Education Learning for Students with IDD

Evaluation of IRE learning for students with IDD at SMP Negeri 7 Salatiga is carried out
through special assessments, as the principal emphasized: “For children with special needs, they are
specifically given their own assessment. Usually, subject teachers coordinate with fellow GPK to formulate
the assessment. Of course, it is not appropriate when these children with special needs are also given the same
assessment as regular children.” The IRE teacher explained that the written questions were the same
as those for regular students but that the material coverage was adjusted to the child's abilities:
"For the written assessment system, the questions are not different.” The GPK added that material could
be reduced, added, repeated, or even replaced with self-development material: “You can reduce,
add, repeat... if this child is not capable, we will replace other material... for example, we will replace the
material on faith with self-development, then we will just submit the score to the subject teachers.” The final
score was then agreed upon with the subject teacher, and the lesson plan included an individual
work assessment rubric on a 1-4 scale.

According to individualization-based evaluation, assessment for children with special needs
should follow a principle of fairness that considers each learner's potential and barriers rather than
group norms (Yuwono, 2019). Although the instrument appears uniform, the weighting and
criteria are determined through teacher—-GPK agreement, which is consistent with the principle
that no single measuring instrument is sufficient for assessing children with special needs (Salvia
et al., 2016). Nevertheless, an important distinction should be made between accommodations,
which change how a student is assessed without changing what is assessed, and modifications,
which change the content or standard being assessed (Salvia et al., 2016). Reducing material
coverage and substituting faith material with self-development material are modifications;
consequently, the resulting score no longer represents the same competence as that of regular
students. Thisis pedagogicallyjustified for students with IDD, but it should be made transparent,

for instance through a descriptive report explaining which targets were assessed. Without such
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transparency, a numerical score may mislead parents and future teachers about the student's
actual mastery. Overall, evaluation of IRE learning for students with IDD at the school follows
individual and functional principles, with adjustments ranging from material coverage to the
determination of final scores according to each child's actual abilities.

Post-evaluation follow-up is carried out through special mentoring by the GPK together with
the IRE teacher based on the results of a joint assessment, in line with the principles of individual
needs assessment and cross-role collaboration in inclusive IRE (Magfud et al., 2023). The IRE
teacher explained that students who had not achieved the memorization target were given
alternative assignments: "If they can't, they give other assignments, usually they don’t give assignments
such as videos of prayer practice at home.” He also applied regular repetition: “For me, I teach them by
repeating it.” This practice responds to the students' tendency to forget, especially after school
holidays, and is consistent with evidence of Hebb repetition learning in adolescents with
intellectual disabilities (Henry et al., 2022). Research on spaced repetition further suggests that
distributing reviews over time, rather than repeating material only in a single session, produces
more durable retention (Kang, 2016), which implies that short review sessions after holidays
would be particularly beneficial. Students who had already understood the material were
reinforced through varied methods such as direct practice and stories according to their interests,
as well as experiential learning and peer tutoring as part of inclusive curriculum modification
(Mutafarida, 2025).

The GPK added that when students did not meet the evaluation criteria, the IRE teacher
consulted the GPK to obtain recommendations for assignments suited to the child's abilities, such
as making prayer practice videos for students who are cognitively weak but kinesthetically strong:
"Yes, [the IRE teacher] once did, so he made a video. The children were told to make a video, practice while
they pray.” This approach is consistent with the effectiveness of video-based drill methods (Putri
et al., 2021), the use of video prompting for multi-step tasks (Mechling et al., 2014), and gradual
individual approaches to worship practice (Anggraeni, 2022). Based on the principles of
habilitation, rehabilitation, and individualization, teachers need to recognize each child's abilities
and limitations in order to adjust the form of assignments and reduce the level of difficulty,
particularly for children with intellectual disabilities who are limited academically but have
potential in other areas (Sukadari, 2019). This principle also underlies IRE learning based on
lifelong learning and student-centered learning for students with intellectual disabilities (Rifqji,
2024), including the practice of reducing competency indicators according to the child's cognitive
abilities (Mutafarida, 2025). Ideally, however, assignment adjustments should refer to diagnostic
records, given that the primary barriers for students with IDD are cognitive. Memorization
assignments should therefore be replaced or complemented with more appropriate forms, such
as storytelling or practical demonstration, rather than maintaining the same cognitive targets as

for regular students.
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Synthesis: An Interdependent but Reactive Adaptive Cycle

Taken together, the findings show that planning, implementation, and evaluation of IRE for
students with IDD at SMP Negeri 7 Salatiga form an interdependent cycle held together by IRE
teacher-GPK collaboration. Selective planning determines which materials are simplified; the
pull-out model provides the space in which simplified materials and alternative methods are
delivered; and evaluation, through agreed scores and alternative assignments, feeds back into
decisions about what to reduce, add, or repeat. The strength of this cycle lies in its flexibility and
responsiveness to individual students, which reflects the core intention of differentiated
instruction (Tomlinson, 2014). Its weakness lies in its reactive and undocumented character:
adjustments are triggered by visible difficulties rather than planned from diagnostic information,
and decisions are not recorded in a form that can be monitored over time. Similar gaps between
inclusive policy and classroom practice have been reported in other Indonesian schools (Efendi,
2018; Sheehy et al., 2019). The findings therefore suggest that the next step for inclusive IRE is not
to replace teacher flexibility with rigid procedures, but to anchor it in a simple individualized
learning program, planned in-class GPK support for key lessons, and a standardized mapping of

inclusive learning achievement.

CONCLUSION
IRE learning for students with IDD at SMP Negeri 7 Salatiga is planned, implemented, and

evaluated conditionally and flexibly to meet students' individual needs. Planning involves
selective modifications for specific materials, inserted into the regular lesson plan while still
referring to the national CP, TP, and ATP, accompanied by informal adjustments that are not
always documented. Implementation adopts a regular class model with pull-out, in which
students learn alongside their peers but receive situational support from the GPK when they
encounter difficulties, complemented by a variety of methods that have begun to consider
individual preferences. Evaluation uses a special assessment with the same questions as regular
students, while the material coverage and final scores are adjusted through agreement between
the IRE teacher and the GPK, followed by alternative assignments and repetition based on each
child's abilities. The success of IRE learning for students with IDD depends heavily on close
collaboration between the IRE teacher and the GPK; however, because the school does not yet
have a standardized approach to mapping inclusive achievement, adjustments remain case-
specific and dependent on teachers' initiative and experience.

Theoretically, this study enriches the understanding of how differentiated instruction and
UDL are enacted informally in religious education and describes a reactive and conditional variant
of the pull-out model, in which GPK support is activated only when difficulties arise, which has
rarely been described in the inclusive IRE literature. Practically, the findings suggest that schools
should develop simple individualized learning programs for students with IDD, schedule
planned in-class GPK support for practical and memorization-based IRE lessons, and report

modified assessment results descriptively. This study has limitations: it involved a single school,
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a small number of participants, and two students with IDD whose characteristics may not
represent all students with this condition. Further research is recommended to develop and
validate a standardized inclusive achievement map for IRE, to compare patterns acrossinclusive
schools and subjectsin order to testthe transferability of the findings, and to apply quantitative or
mixed-methods designs to measure the effectiveness of adaptive methods, such as video

prompting and spaced repetition, on the religious learning achievement of students with IDD.

REFERENCES

Ainscow, M. (2020). Promoting inclusion and equity in education: Lessons from international
experiences. Nordic  Journal of Studies in  Educational  Policy, 6(1), 7-16.
https://doi.org/10.1080/20020317.2020.1729587

Alrashidi, S. N. (2026). From attitudes to practice: The role of differentiated instruction in
enhancing teaching effectiveness among special education teachers in inclusive classrooms.
International Journal of Innovative Research and Scientific Studies, 9(1), 153-168.
https://doi.org/10.53894/ijirss.v9i1.11207

American Psychiatric Association. (2022). Diagnostic and statistical manual of mental disorders (5th
ed., text rev.). https://doi.org/10.1176/appi.books.9780890425787

Anggraeni, E. (2022). Implementasi pendekatan individual bagi anak berkebutuhan khusus dalam praktik
salat di SLB D YPAC Bandung [Undergraduate thesis, Universitas Pendidikan Indonesia].
Universitas Pendidikan Indonesia.

Arif, M., Hassan, H. B., Sakdiyah, N. H., & Umabh, F. (2025). Implementation of Islamic religious
education for children with special needs: A systematic literature review 2020-2025. Urwatul
Wutsqo: Jurnal Studi Kependidikan dan Keislaman, 14(2), 540-566.
https://doi.org/10.54437/urwatulwutsqo.v14i2.2060

Ault, M. ], Collins, B. C., & Carter, E. W. (2013). Congregational participation and supports for
children and adults with disabilities: Parent perceptions. Intellectual and Developmental
Disabilities, 51(1), 48-61. https://doi.org/10.1352/1934-9556-51.01.048

Azza, M. L. 1, Fauji, I., & Anshori, I. (2024). Implementation of Islamic religious education learning
for children with special needs in inclusive schools. Intizar, 30(1), 25-31.
https://doi.org/10.19109/intizar.v30i1.21925

Badan Pusat Statistik. (2024). Potret penyandang disabilitas di Indonesia: Hasil long form sensus
penduduk 2020. Badan Pusat Statistik.

Carter, N., Bryant-Lukosius, D., DiCenso, A., Blythe, J., & Neville, A. J. (2014). The use of
triangulation in qualitative research. Oncology Nursing Forum, 41(5), 545-547.
https://doi.org/10.1188/14.ONF.545-547

CAST. (2018). Universal design for learning guidelines version 2.2. http://udlguidelines.cast.org

Christi, T. V. (2025). Jumlah peserta didik disabilitas berdasarkan jenjang 2025. GoodStats Data.
https://data.goodstats.id/statistic/jumlah-peserta-didik-disabilitas-berdasarkan-jenjang-2025-
eA0G4

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five
approaches (4th ed.). SAGE Publications.

Efendi, M. (2018). The implementation of inclusive education in Indonesia for children with special
needs:  Expectation and  reality.  Journal of ICSAR,  2(2), 142-147.
https://doi.org/10.17977/um005v2i22018p142

Vol. 24 No.2 October, 2026 I 217


http://dx.doi.org/10.33387/j.edu.v24i2.12599
https://ejournal.unkhair.ac.id/index.php/edu

Ed%_[;;g}fi EDUKASI e-ISSN 2715-8551

-

A -4 %  Published:
: ;-' - - Faculty of Teacher Training and Education DOI: http://dx.doi.org/10.33387/j.edu.v24i2.12599
Qgﬁ‘! Universitas Khairun https://ejournal.unkhair.ac.id/index.php/edu

(Accredited Sinta Rank 3)
Index by Osinta tqugic FDimensions  FAGARUDA | g o e () commnicus

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British Educational Research
Journal, 37(5), 813-828. https://doi.org/10.1080/01411926.2010.501096

Friend, M., & Bursuck, W. D. (2019). Including students with special needs: A practical guide for
classroom teachers (8th ed.). Pearson.

Friend, M., Cook, L., Hurley-Chamberlain, D., & Shamberger, C. (2010). Co-teaching: An
illustration of the complexity of collaboration in special education. Journal of Educational and
Psychological Consultation, 20(1), 9-27. https://doi.org/10.1080/10474410903535380

George, M. F., Rajabu, I. M., Michael, M. S., & Mgalla, M. (2024). Implementation of inclusive
education for learners with intellectual impairment in primary schools: A case of Moshi
District. North American Academic Research, 7(12), 70-82.
https://doi.org/10.5281/zenodo.14504029

Giangreco, M. F. (2010). One-to-one paraprofessionals for students with disabilities in inclusive
classrooms: Is conventional wisdom wrong? Intellectual and Developmental Disabilities, 48(1),
1-13. https://doi.org/10.1352/1934-9556-48.1.1

Henry, L. A, Poloczek, S., Messer, D. J., Dennan, R., Mattiauda, E., & Danielsson, H. (2022). Hebb
repetition learning in adolescents with intellectual disabilities. Research in Developmental
Disabilities, 125, 104219. https://doi.org/10.1016/j.ridd.2022.104219

Kang, S. H. K. (2016). Spaced repetition promotes efficient and effective learning: Policy
implications for instruction. Policy Insights from the Behavioral and Brain Sciences, 3(1), 12-19.
https://doi.org/10.1177/2372732215624708

Kasih, S. K., Aditya, D. A., & Tina, H. A. (2025). Eksplorasi peran kolaboratif dan tantangan guru
pendamping khusus (shadow teacher) dalam mendukung pembelajaran siswa ABK di SMP
Negeri 7 Salatiga. Katalis Pendidikan: Jurnal Ilmu Pendidikan dan Matematika, 2(4), 222-232.
https://doi.org/10.62383/katalis.v2i4.2697

Kementerian Pendidikan Dasar dan Menengah Republik Indonesia. (2026). Persiapan asesmen
peserta  didik  berkebutuhan  khusus:  Kecamatan  Sidomukti,  Kota  Salatiga.
https://referensi.data. kemendikdasmen.go.id/berkebutuhan_khusus/asesmen/wilayah/0362
03/3?jenjang=dikdas&kelas=semua

Kusumaningrum, L. D., Mahardhani, A. J., & Muttaqin, M. A. (2024). Analysis of the
implementation of the inclusive early childhood education curriculum model: Case study at
Bright Kiddie Kindergarten Ponorogo, Indonesia. Jurnal Paedagogy, 11(3), 625-636.
https://doi.org/10.33394/jp.v11i3.12094

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications.

Magfud, C., Hariani, M., & Aliyah, N. D. (2023). Islamic education for all: A review of strategies
and inclusion frameworks for students with special needs. Journal of Social Science Studies, 3(2),
353-364. https://jos3journals.id/index.php/jos3/article/view/347

Malterud, K., Siersma, V.D., & Guassora, A. D. (2016). Sample size in qualitative interview studies:
Guided by information power. Qualitative Health Research, 26(13), 1753-1760.
https://doi.org/10.1177/1049732315617444

Mechling, L. C., Ayres, K. M., Bryant, K. J., & Foster, A. L. (2014). Comparison of the effects of
continuous video modeling, video prompting, and video modeling on task completion by
young adults with moderate intellectual disability. Education and Training in Autism and
Developmental Disabilities, 49(4), 491-504.

Miles, M. B., Huberman, A. M., & Saldania, ]. (2014). Qualitative data analysis: A methods sourcebook
(3rd ed.). SAGE Publications.

Vol. 24 No.2 October, 2026 218


http://dx.doi.org/10.33387/j.edu.v24i2.12599
https://ejournal.unkhair.ac.id/index.php/edu

fikas EDUKASI e-ISSN 2715-8551

!

oy —‘P Published:

: ;' o Faculty of Teacher Training and Education DOI: http://dx.doi.org/10.33387/j.edu.v24i2.12599
g ‘:Q"! Universitas Khairun https://ejournal.unkhair.ac.id/index.php/edu

LI

(Accredited Sinta Rank 3)
Index by Osinta tqugic FDimensions  FAGARUDA | g o e () commnicus

Mulyana, R. (2023). Religious moderation in Islamic religious education and implementation in
Indonesia. HTS Teologiese Studies/Theological Studies, 79(1), 1-8.
https://doi.org/10.4102/hts.v79i1.8592

Mutafarida. (2025). Modifikasi kurikulum dalam pendidikan inklusif: Menyesuaikan pembelajaran bagi
setiap peserta didik. Fakultas Psikologi dan IlImu Pendidikan, Universitas Muhammadiyah
Sidoarjo.

Ni'mah, U. N. I, Elhady, A., & Mustofa, T. A. (2024). Strategi pembelajaran pendidikan agama
Islam untuk siswa inklusi di sekolah menengah pertama kelas delapan. Aulad: Journal on Early
Childhood, 7(1), 104-114. https://doi.org/10.31004/aulad.v7i1.589

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis: Striving to meet
the trustworthiness criteria. International Journal of Qualitative Methods, 16(1).
https://doi.org/10.1177/1609406917733847

Nurdin, A., Hendra, Khozin, Haris, A., Zainab, N., & Yahaya, M. Z. (2024). Developing the Islamic
religious education curriculum in inclusive schools or madrasah and its implementation: A
systematic literature review. Jurnal Pendidikan Agama Islam, 21(1), 94-110.
https://doi.org/10.14421/jpai.v21i1.6907

Okilwa, N. S. A., & Shelby, L. (2010). The effects of peer tutoring on academic performance of
students with disabilities in grades 6 through 12: A synthesis of the literature. Remedial and
Special Education, 31(6), 450—463. https://doi.org/10.1177/0741932509355991

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015).
Purposeful sampling for qualitative data collection and analysis in mixed method
implementation research. Administration and Policy in Mental Health and Mental Health Services
Research, 42(5), 533-544. https://doi.org/10.1007/s10488-013-0528-y

Pashler, H., McDaniel, M., Rohrer, D., & Bjork, R. (2008). Learning styles: Concepts and evidence.
Psychological Science in the Public Interest, 9(3), 105-119. https://doi.org/10.1111/j.1539-
6053.2009.01038.x

Patton, M. Q. (2015). Qualitative research & evaluation methods (4th ed.). SAGE Publications.

Putri, V. R,, Junaidi, A. R., & Dewantoro, D. A. (2021). The drill method filming in improving
mental retardation students self-care skills. Journal of ICSAR, 5(2), 21-27.

Rendoth, T., Foggett, ]., & Duncan, J. (2025). Curriculum decision-making for students with severe
intellectual disabilities or profound and multiple learning difficulties. International Journal of
Disability, Development and Education, 72(8), 1554-1571.
https://doi.org/10.1080/1034912X.2024.2378015

Ricaforte, R., Pilongo, C.S., & Taroma, G. T. (2025). Learning styles and teaching styles as factors
affecting students' engagement of learners with learning disabilities. International Journal of
Research and Scientific Innovation, 12(6), 1228-1235.
https://doi.org/10.51244/ijrsi.2025.120600100

Rifqi, N. (2024). Penerapan pembelajaran PAl berbasis literasi digital bagi siswadi SLB YPAC Kota
Malang. Journal of Islamic Education, 10(2), 237-251. https://doi.org/10.18860/jie.v10i2.23669

Rosadi, I., Anwar, M. F., & Rahmatullah, M. (2024). Islamic religious education learning strategy
for mentally disabled children. Journal of Education and Computer Applications, 1(2), 15-20.
https://doi.org/10.69693/jeca.v1i2.14

Salvia, J., Ysseldyke, J. E., & Witmer, S. (2016). Assessment in special and inclusiveeducation (13th ed.).
Cengage Learning.

Sandelowski, M. (2000). Whatever happened to qualitative description? Research in Nursing &

Vol. 24 No.2 October, 2026 219


http://dx.doi.org/10.33387/j.edu.v24i2.12599
https://ejournal.unkhair.ac.id/index.php/edu

fikas EDUKASI e-ISSN 2715-8551

!

oy —‘P Published:

: ;' o Faculty of Teacher Training and Education DOI: http://dx.doi.org/10.33387/j.edu.v24i2.12599
g ‘:Q"! Universitas Khairun https://ejournal.unkhair.ac.id/index.php/edu

LI

(Accredited Sinta Rank 3)
Index by Osinta tqugic FDimensions  FAGARUDA | g o e () commnicus

Health, 23(4), 334-340. https://doi.org/10.1002/1098-240X(200008)23:4<334::AID-
NUR9>3.0.CO;2-G

Schalock, R. L., Luckasson, R., & Tassé, M. J. (2021). Intellectual disability: Definition, diagnosis,
classification, and systems of supports (12th ed.). American Association on Intellectual and
Developmental Disabilities.

Schnepel, S., Sermier Dessemontet, R., & Moser Opitz, E. (2022). The impact of inclusive education

on the mathematical progress of pupils with intellectual disabilities. International Journal of
Inclusive Education. Advance online publication.
https://doi.org/10.1080/13603116.2022.2132425

Scruggs, T. E., Mastropieri, M. A., & McDuffie, K. A. (2007). Co-teaching in inclusive classrooms:
A metasynthesis of qualitative research. Exceptional Children, 73(4), 392-416.
https://doi.org/10.1177/001440290707300401

Sheehy, K., & Budiyanto. (2015). The pedagogic beliefs of Indonesian teachers in inclusive schools.
International  Journal of Disability, Development and Education, 62(5), 469-485.
https://doi.org/10.1080/1034912X.2015.1061109

Sheehy, K., Budiyanto, Kaye, H., & Rofiah, K. (2019). Indonesian teachers' epistemological beliefs
and inclusive education. Journal of Intellectual Disabilities, 23(1), 39-56.
https://doi.org/10.1177/1744629517717613

Spooner, F., Knight, V. F., Browder, D. M., & Smith, B. R. (2012). Evidence-based practice for
teaching academics to students with severe developmental disabilities. Remedial and Special
Education, 33(6), 374-387. https://doi.org/10.1177/0741932511421634

Strogilos, V., Lim, L., & Buhari, N. B. M. (2023). Differentiated instruction for students with SEN
in mainstream classrooms: Contextual features and types of curriculum modifications. Asia
Pacific Journal of Education, 43(3), 850-866. https://doi.org/10.1080/02188791.2021.1984873

Sukadari. (2019). Model pendidikan inklusi dalam pembelajaran anak berkebutuhan khusus. Kanwa
Publisher.

Tomlinson, C. A. (2014). The differentiated classroom: Responding to the needs of all learners (2nd ed.).
ASCD.

UNESCO. (2020). Global education monitoring report 2020: Inclusion and education: All means all.
UNESCO. https://doi.org/10.54676/]JNK6989

Wardhani, M. K., & Khadavi, M. J. (2025). Forming religious character through habit: Inclusive
Islamic education for students with special needs in a special school context. HEUTAGOGIA:
Journal of Islamic Education, 5(1), 83-94. https://doi.org/10.14421/hjie.2025.51-07

Webster, R., & Blatchford, P. (2015). Worlds apart? The nature and quality of the educational
experiences of pupils with a statement for special educational needs in mainstream primary
schools. British Educational Research Journal, 41(2), 324-342. https://doi.org/10.1002/berj.3144

Wibowo, A. M., Fakhruddin, Sutarto, J., Prihatin, T., & Istiyani, D. (2023). The influence of "push-
in pull-out" learning model on students' learing outcomes viewed from academic capability.
International Journal of Instruction, 16(1), 1057-1078. https://doi.org/10.29333/iji.2023.16158a

Yuwono, I. (2019). Penilaian hasil belajar bagi anak berkebutuhan khusus dalam praktik pendidikan
inklusif. Program Studi Pendidikan Khusus, FKIP, Universitas Lambung Mangkurat.

Zulkifli, H., Rashid, S. M. M., Mohamed, S., Toran, H., Raus, N. M., Pisol, M. I. M., & Suratman,
M. N. (2022). Designing the content of religious education learning in creating sustainability
among children with learning disabilities: A fuzzy Delphi analysis. Frontiersin Psychology, 13,
1036806. https://doi.org/10.3389/fpsyg.2022.1036806

Vol. 24 No.2 October, 2026 220


http://dx.doi.org/10.33387/j.edu.v24i2.12599
https://ejournal.unkhair.ac.id/index.php/edu

Edﬁbm EDUKASI e-ISSN 2715-8551

V" _-‘P Published:

- ;' o Faculty of Teacher Training and Education DOI: http://dx.doi.org/10.33387/j.edu.v24i2.12599
4 fgﬂ! Universitas Khairun https://ejournal.unkhair.ac.id/index.php/edu

LI

(Accredited Sinta Rank 3)

Index by: @i Toogle Doimensions | Meamen | mgo o wo (@ commcs

Regulations:

1.

Peraturan Daerah Kota Salatiga Nomor 1 Tahun 2023 tentang Pemenuhan Hak-Hak
Penyandang Disabilitas. (2023). https://jdih.salatiga.go.id

Peraturan Menteri Pendidikan, Kebudayaan, Riset, dan Teknologi Republik Indonesia Nomor
48 Tahun 2023 tentang Akomodasi yang Layak untuk Peserta Didik Penyandang Disabilitas
pada Satuan Pendidikan Anak Usia Dini Formal, Pendidikan Dasar, dan Pendidikan
Menengah. (2023). https://lldikti13.kemdikbud.go.id/2023/08/24/permendikbudristek-no-48-
tahun-2023/

Peraturan Menteri Pendidikan Nasional Republik Indonesia Nomor 70 Tahun 2009 tentang
Pendidikan Inklusif bagi Peserta Didik yang Memiliki Kelainan dan Memiliki Potensi
Kecerdasan dan/atau Bakat Istimewa. (2009). Kementerian Pendidikan Nasional Republik
Indonesia.

Peraturan Walikota Salatiga Nomor 12 Tahun 2019 tentang Unit Layanan Disabilitas Bidang
Pendidikan Inklusif (Smart Resources Center). (2019).
https://peraturan.bpk.go.id/Details/149971/perwali-kota-salatiga-no-12-tahun-2019
Keputusan Kepala Dinas Pendidikan, Pemuda dan Olahraga Kota Salatiga Nomor
420/0241.21/101 Tahun 2012 tentang Sekolah Dasar dan Sekolah Menengah Pertama
Penyelenggara Pendidikan Inklusif dan Cerdas Istimewa Bakat Istimewa di Kota Salatiga.
(2012).

Vol. 24 No.2 October, 2026 221


http://dx.doi.org/10.33387/j.edu.v24i2.12599
https://ejournal.unkhair.ac.id/index.php/edu

